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feelings and emotions. According to Upilis and Smithrim (2003), “the arts are particularly important 
for experiencing the joy of creating, developing attention to detail, and learning ways of expressing 
thoughts, knowledge and feelings beyond words” (p. 46).  

Unfortunately, the creative arts are not always afforded the prominence they deserve. In fact, they are 
“not always acknowledged in teaching, learning and assessment in the education system” (Simons & 
Hicks, 2006, p. 82). Despite the fact that Allen (1995) and Greene (1995) claim that our imaginations 
are the most important faculty we possess, many Western educational systems, including those in 
Australia, do little to develop that fundamental creativity which “lies within each of us waiting to 
unfold” (Allen, 1995, p. xvi). Unlike in Spain, where the development of creativity in the curriculum 
was mandated by the Education Act of 1970 (Sternberg, 2006), in Australia, as in many other 
countries, such fostering of creativity lags behind. This is of huge concern for us as teacher educators, 
given that we are constantly demanding that those who are currently at school will need to be creative 
problem-solvers if they are to live with the accelerating change of the 21st century, and their teachers 
will need to be able to facilitate the development of this ability.  

According to Eisner (2005), boundary pushing, inventing, boundary breaking and aesthetic organising 
are key features of the development of creativity. Like us, Eisner (2005) believes that “art teachers 
[are] concerned with the development of imagination, the refinement of sensibility, and the promotion 
of personal discovery” (p. 65). Yet, the issue of creativity is multi-faceted and open to disparate and 
often contradictory definitions. According to Sternberg (2006), “creativity as a problem of study is 
large, unwieldy, and hard to grasp” (p. 3). If each of us is or can be creative to a lesser or greater 
degree if given appropriate opportunities, often referred to as ‘small c creativity’, we believe that 
imagination is a key component of such creativity. Perhaps the definition of creativity offered in All 
Our Futures: Creativity, Culture and Education (DfES, 1999) provides identifiable characteristics: 

First, they [the characteristics of creativity] always involve thinking or behaving 
imaginatively. Second, overall this imaginative activity is purposeful: that is, it is 
directed to achieving an objective. Third, these processes must generate something 
original. Fourth, the outcome must be of value in relation to the objective. (p. 30) 

In a rapidly changing world, our students need to be creative in order to adjust to several careers in a 
lifetime, to be innovative, to see connections and solve increasingly complex problems. However, if 
we take the figures in the often-cited Robinson Report (Robinson, 2000) as a guide, we find that by 
age 5, a child’s potential for creativity is 98%; by the age of 10, this figure has dropped to 30%; at 15 
it is just 12%; and by the time we reach adulthood our creativity has plummeted to a mere 2%. It is 
imperative that all levels within the education system, including higher education, explore ways to 
redress this alarming decline of creative potential.  

It is our belief that working with the creative arts, whether in schools or in universities, allows students 
an opportunity to reconnect with their creative potential, to develop their imagination and thereby 
encourage new ways of understanding and knowing. It also provides an educational process for 
research and reflection. The next section of this article provides our rationale for the importance of 
creative teaching at any level of education but using our work in teacher education at the University of 
Sydney as a case study of innovative practice. Clearly, different people have varying ideas about what 
constitutes creative teaching. For us as arts educators, creative teaching requires an openness to 
experience, a willingness to take risks and healthy amounts of flexibility, spontaneity and open-
mindedness in regards to our students. We are not suggesting that creative teaching occurs only in the 
creative arts—colleagues in English, Science and Mathematics could equally present an argument for 
creative teaching within their disciplines—but because it is our area of expertise and a subject that 
continues to be marginalised in many educational contexts, we focus on creative teaching as evidenced 
in the creative arts. 


