
Waikato Journal of Education
Te Hautaka Mâtauranga o Waikato

Faculty of Education
Te Kura Toi Tangata

W
a

ika
to

 Jo
u

rn
a

l o
f Ed

u
ca

tio
n

                  

Volume 18, Issue 1:  2013

V
olum

e 18, Issue 1:  2013

ISSN 1173-6135

Special Edition:
Reclaiming and reframing 
teacher education in Aotearoa New Zealand



WAIKATO JOURNAL OF EDUCATION 
TE HAUTAKA MĀTAURANGA O WAIKATO 
Special Edition Editors: Sally Hansen, John O'Neill, Peter Rawlins and Judith 

Donaldson 
Current general editors: Beverley Bell, Noeline Wright 
Editorial board: Bronwen Cowie, Deborah Fraser, Richard Hill, Clive 

Pope, Margie Hohepa, Sally Peters, Beverley Bell, 
Noeline Wright 

The Waikato Journal of Education is a peer refereed journal, published twice a 
year. This journal takes an eclectic approach to the broad field of education. It 
embraces creative, qualitative and quantitative methods and topics. The editorial 
board is currently exploring options for online publication formats to further 
increase authorial options.  
The Wilf Malcolm Institute of Educational Research (WMIER), which is part of the 
Faculty of Education, The University of Waikato, publishes the journal.  
There are two major submission deadline dates: December 1 (for publication the 
following year in May); June 1 (for publication in the same year in November). 
Please submit your article or abstract to wmier@waikato.ac.nz.  
Submissions for special sections of the journal are usually by invitation. Offers for 
topics for these special sections, along with offers to edit special sections are also 
welcome.  
Correspondence, articles for review, subscriptions and payments should be 
addressed to the Administrator Wilf Malcolm Institute of Educational Research, 
Faculty of Education, The University of Waikato, Private Bag 3105, Hamilton, 
3240, New Zealand. Email: wmier@waikato.ac.nz  
Subscriptions: Within NZ $50; Overseas NZ $60 
Copyright: © Faculty of Education, The University of Waikato  
Publisher: Faculty of Education, The University of Waikato 
Cover design: Donn Ratana 
Printed by: Waikato Print 

ISSN 1173-6135 

	  



	  

Waikato	  Journal	  Of	  Education	  

Te	  Hautaka	  Mātauranga	  o	  Waikato	  
Volume	  18,	  Issue	  1,	  2013	  

Editorial introduction: Reclaiming and reframing a national voice for teacher  
education	  
John O’Neill, Sally Hansen, Peter Rawlins and Judith Donaldson 3	  
Policy driven reforms and the role of teacher educators in reframing teacher  
education in the 21st century	  
Diane Mayer 7	  
Is initial teacher education a profession?	  	  
John O’Neill 21	  
Rapporteurs’ report: Is initial teacher education a profession?	  	  
Beverley Norsworthy 33	  
Teacher education policy in New Zealand since 1970	  
Noeline Alcorn 37	  
Rapporteurs’ report: Teacher education policy in New Zealand since 1970	  
Andy Begg and Barbara Allan 49	  
Towards equity through initial teacher education	  
Dr Airini 53	  
Rapporteurs’ report: Towards equity through initial teacher education	  
Chris Jenkin and John Clark 67	  
From preparation to practice: Tensions and connections	  
Mary Simpson and Lexie Grudnoff 71	  
Rapporteurs’ report: From preparation to practice: Tensions and connections	  
Monica Cameron and Walt Rutgers 83	  
What are the characteristics of exemplary initial teacher education programmes in 
countries similar to Aotearoa/New Zealand?	  	  
Peter Lind 87	  
Rapporteurs’ report: What are the characteristics of exemplary initial teacher  
education programmes in countries similar to Aotearoa/New Zealand?	  	  
Peter Lind, Barry Brooker and Beverley Cooper 101	  
What should initial teacher education programmes for 2022 look like and why?	  	  
Jane Gilbert 105	  
Rapporteurs’ report: What should initial teacher education programmes for 2022 l 
ook like and why?	  	  
Letitia Fickel and Julie Mackey 117	  
 



2	   	  

What evidence-base do we need to build a stronger theory-practice nexus?	  	  
Lisa F. Smith 121	  
Rapporteurs’ report: What evidence-base do we need to build a stronger theory- 
practice nexus?	  	  
Judith Donaldson and Kama Weir 131	  
Who should develop initial teacher education policy and why?	  	  
Judie Alison and Sandra Aikin 135	  
Rapporteurs’ report: Who should develop initial teacher education policy and  
why?	  	  
Graham Jackson and Jenny Ritchie 147	  
Special Interest Group report: Tātaiako: Cultural competencies for teachers of  
Māori learners	  
Jen McLeod and Pani Kenrick 151	  
Special Interest Group report: Early Childhood Education	  
Kerry Bethell 155	  
Special Interest Group report: ICT/eLearning competencies in ITE	  
Mary Simpson 159	  
Special Interest Group report: Learning languages in ITE	  
Adèle Scott 163	  
Special Interest Group report: Literacy and numeracy competency of ITE students	  
Beverley Cooper and Bev Norsworthy 165	  
Special Interest Group report: Inclusive education in ITE	  
Missy Morton 171	  
Special Interest Group report: Sustainability in initial teacher education	  
Jenny Ritchie 175	  



	  

Waikato	  Journal	  of	  Education	  
Te	  Hautaka	  Mātauranga	  o	  Waikato	  

	  
Volume	  18,	  Issue	  1:	  2013	  	  

Waikato Journal of Education
Te Hautaka Mâtauranga o Waikato

Faculty of Education
Te Kura Toi Tangata

W
aikato

 Jo
u

rn
al o

f Ed
u

catio
n

                  

Volume 18, Issue 1:  2013

Volum
e 18, Issue 1:  2013

ISSN 1173-6135

Special Edition:
Reclaiming and reframing 
teacher education in Aotearoa New Zealand 	  

	  

	  

Wilf	  Malcolm	  Institute	  of	  Educational	  Research,	  Faculty	  of	  Education,	  University	  of	  Waikato,	  
Hamilton,	  New	  Zealand	  
ISSN:	  1173-‐6135	  
(pp.	  83–85)	  

	  

Rapporteurs’	  report:	  From	  preparation	  to	  practice:	  
Tensions	  and	  connections	  

Presenters	  

Mary	  Simpson	  and	  Lexi	  Grudnoff	  

Rapporteurs	  

Monica	  Cameron	  	  
Massey	  University	  and	  	  

Walt	  Rutgers	  	  
Eastern	  Institute	  of	  Technology	  

Much of the discussion resulting from the paper presented by Dr Grudnoff and 
Associate Professor Simpson was focused upon the key connections and tensions they 
identified as relational, political, and structural—as well as focusing on possible ways 
forward in initial teacher education. In this rapporteurs’ report the authors have chosen 
to report on the session discussion based on these three aspects. 

Relational	  

In regards to the relational aspects, a core theme of the discussion was the need for 
working relationships between initial teacher education (ITE) providers and the 
teaching profession. Traditionally, existing tensions mean that there is often a feeling of 
‘them’ and ‘us’ in which there appears to be a significant disconnect between teaching 
practitioners and teacher educators. The audience highlighted the fact that some friction 
exists between these groups, and while ideally these should be worked out through 
consultation, the differing perspectives in relation to what this actually entails means 
that this is generally not being done well. 

Issues of power, and the perceptions around who holds and/or should hold power, 
were also raised within the discussion. Issues of power, and the perceptions around who 
holds and/or should hold power, were also raised within the discussion as making it 
difficult for those within ITE to develop what needs to be a strong relationship to 
effectively consult and share with each other. This needs to be addressed if we are to 
move beyond current relational barriers. It is also important that what is being done 
well within ITE programmes, schools and early childhood services is shared and 
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disseminated in ways that support the development of shared understandings of what 
each other is doing and why, through the use of ‘best practice’ and current research. 

Political	  
Barriers of a political nature were also emphasised through the conversations. Funding 
structures and levels were seen as barriers to ITE programmes being able to build closer 
relationships with schools and ECE services. The merging of the former ‘teachers 
colleges’ within university structures has added further layers of complexity in which 
structural systems, such as the need to meet PBRF criteria, are seen as negatively 
impacting on the ability to teach and deliver programmes in ways that could be more 
effective. The current ‘low trust’ model in which ITE providers are increasingly 
accountable to more and more regulatory demands from organisations in which they are 
not currently represented, specifically the Teachers Council, was also identified as a 
political tension. Those involved in ITE do in fact know a lot about teaching and 
teacher education, yet often feel as though they are being ignored and devalued through 
the lack of trust shown by those in the wider education sector. 

Structural	  
Within this theme there was clear agreement in the discussion that a real disconnect 
exists between what occurs in initial teacher education programmes and the first years 
of teaching. ITE programmes in a range of contexts certainly prepare student teachers 
for their first years of teaching; however, there is no continuity as those institutions 
have no further formal contact with their trainees once they gain provisional 
registration. There was general consensus that there is a need to develop and maintain 
dialogue between teacher educators, teacher mentors and graduating teachers during the 
first two years of teaching. Tensions and constraints that are currently preventing this 
are evident in the different perspectives on initial teacher education. There is very little 
real incentive for schools and mentor teachers to buy-in to the present ITE models 
within the scope of poor remuneration and inadequate time allowances given to the role 
of teacher mentors. The teaching profession recognises that teacher education is vital 
but that in reality it usually occurs as an add-on to the daily demands of teacher 
responsibility. It was clearly emphasised in discussion that a distinctly different skill set 
exists between being a classroom teacher and a teacher educator and that there is a real 
need to identify and highlight these differences. 

The wide range of institutions that offer ITE programmes means there is 
considerable variation of practice between the providers. Discussion highlighted the 
fact that the current situation could be said to be perpetuating the ‘old ways’. 
Consequently are we really educating teachers for what exists rather than what is 
coming? Are we recognising the needs of the 21st century learner? Current moves to 
introduce postgraduate teaching qualifications appear to be an effort to lift graduating 
teacher quality by introducing greater academic rigour and depth. However, to some 
extent, there is little or no real consideration of how these courses might produce better 
teachers, i.e., they focus on a narrow teacher quality perspective. The current situation 
in teacher education sees change being driven by a ‘top down’ structure rather than one 
that involves wide consultation with a focus on best practices. The move to university-
based ITE courses has seen these courses shift from a largely integrated approach to one 
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that fits the regulatory requirements of the institutions and Ministry organisations, i.e., 
paper/semester-based programmes. 

What	  do	  teacher	  educators	  need	  to	  do?	  
A strong message emerged from lively discussion around the need to step outside the 
‘square’ in initial teacher education. We need to look closely at the deficiencies and 
strengths of the wide range of programmes that exist and try to build on these to 
develop a model that will meet the needs of a changing teaching and learning 
environment. 

Two relevant questions emerged from the discussion that would need consideration 
when constructing a way forward. Firstly, are teacher educators current in terms of 
practice? Secondly, have they lost touch with what is happening in the field? The 
discussion identified the need to reconnect and up-skill around the realities of the 
modern classroom. The responses to these questions centred on the need to share and 
communicate widely. Developing a common body of knowledge about appropriate 
‘teacher education’ pedagogies was a must and these should be based on authentic 
settings that are collaboratively investigated so as to achieve collective ownership, i.e., 
what it is to teach and what it is to teach others to teach. 

It was identified that the move towards more practice-based models was seen as the 
way forward and that we need to be cognisant of how other professions do this in their 
initial training programmes, e.g., medicine. 

The group’s discussion around good communication suggested the need to create a 
‘third space’ in which authentic discussions could be stimulated between teacher 
educators, teacher mentors and newly qualified teachers in the field. It was emphasised 
that this should sit outside institutional control so that work-related pressures are 
minimised and solid sustainable networks designed to grow good teachers for the future 
can be debated and developed. 

The existence of a range of constraints in the ITE sector was a theme throughout the 
discussion, e.g., institutional tensions due to PBRF requirements and inter-institution 
rivalry to name two. As a way forward the need to undertake collaborative research that 
was relevant to our local context was seen as vital. This would help create an 
atmosphere of cooperation and commonality of purpose that clearly should exist in such 
a key educational activity. 
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